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4.83 
CK=5.00 
PK = 5.00 
PCK=4.67 
TCK= 5.00 
TPK= 5.00 
TPACK= 5.00 

Teacher D: 26-35 years old; 2.5 years of 
experience; VPK PreK, and CDA 
credentialed. 

"I feel that it is important for children to become 
more familiar with using technology as a way of 
learning. I also feel that it is still important to have 
one-on-one teaching with children both with 
technology as well as without." 

�9�H�Q�Q���'�L�D�J�U�D�P��������

TK= 4.17 
CK=4.00 
PK =4.00 
PCK =4.00 
TCK=4.00 
TPK=4.00 
TPACK= 4.00 

Teacher E: 36-45 years old; 15+ years of teaching; 
PreK, K, and P' Grade; and Elementary, Early 
Childhood, and PreK ESE credentialed. 

"This is ideal for me because all three areas work hand­
in hand to create an environment open for self­
expression and learning experiences (developmentally 
appropriate for young children): 

Providing easy access 
Child-fri endly 
Guided instruction 
Educational value 
Problem solving 
Interactive and integrated learning." 

�9�H�Q�Q���'�L�D�J�U�D�P��������

TK= 5.00 
CK=4.50 
PK= 5.00 
PCK=4.33 
TCK=4.83 
TPK = 5.00 
TPACK= 5.00 

Teacher F: 46-55 years old; 7 years of 
experience; PreK and 2nd Grade; and 
Elementary Education and Early Childhood 
credentialed. 

" Ideally I want to increase/become more effective in 
my knowledge and use of content and pedagogy. 
With the increase in these two areas, I would like to 
effectively integrate technology to keep pace the 
increase in CK and PK." 

Figure 2



 

         
             

     

 
       

      
       

       
         

     
   

           
   

      
   

       
          

   
    

   
   

            
            

  
  

  

responses are one of her  lowest. Her  explanation supports  her  Venn diagram  as both indicate  that she is  more 
comfortable with technology and sees her pedagogy and content knowledge as evolving  

Teacher C  (bottom panel, Figure 1), a middle-aged very experienced teacher, credentialed to teach young  
children as  well as  K-12  children with special  needs,  is  more  traditional  with her Venn diagram which supports  her 
confidence  in  her  content  and  pedagogy  knowledge  and  her  ability  to  integrate all  three aspects  in  her  teaching  practice.  
Her Venn diagram, survey responses, and explanation  all  support each other. As a seasoned  teacher she is also  
concerned with  her student’s  understanding of what they are  learning.  

Ideal practice  
Next, we focus on the Ideal Venn diagrams constructed by three sample teachers (Figure 2). We asked the 

focus group participants to select circles with the size representing their view of the relative importance of content, 
pedagogy, and technology to ideal practice and then to depict the view of ideal integration of the three areas. 

Teacher D  (top panel, Figure 2),  a young, beginning teacher, expresses through  her survey scores,  confidence  
in  her ability and skills  in  integrating content, pedagogy, and technology. Ideally, she sets the three areas of equal  
importance and a very large, balanced overlap of the three areas. However, in  her explanation, she is  concerned  about  
integrating  technology to replace all other strategies  and does  not explain her Venn diagram.  
 Teacher E  (center panel, Figure 2), an experienced teacher  having experience in  most  areas of early childhood  
education i ncluding teaching young children with special  survey responses  indicate her  

confidence in  her  practice which is equally evolving in all areas of integration.  
 T

eacher F  (bottom  panel, Figure 2
) is  an older lady with modest experience.  Even  though,  her survey 



 

 
        

     
 

   
    

 
 

 
      

     
  

 
     

    
 

embarking on a  future study, we would want to explore additional  avenues to gain useful information to guide the  
development  of professional learning involving technology.   

References  

Koehler, M. J., & Mishra, P. (2005). What happens when teachers design educational technology? The development of 
technological pedagogical content knowledge. Journal of Educational Computing Research, 32(2), 131–152. 

Krauskopf, K., Williams, M. K., Foulger, T. S., & Fulton, M. L. (2013). Probing TPACK usability—A pilot study on (not) 
understanding the TPACK diagram. In R. McBride & M. Searson (Eds.), Proceedings of Society for Information 
Technology & Teacher Education International Conference 2013, 2198-2204. Chesapeake, VA: AACE. Presented at 
SITE 2013 in New Orleans, LA in March 2013. 

Schmidt, D. A., Thompson, A., Mishra, P., Koehler, M., & Shin, T. (2009). Technological pedagogical content knowledge 


	Assessing Inservice Teachers’ Perceptions of Their TPACK Development
	Assessing Inservice Teachers’ Perceptions of Their TPACK Development
	Introduction
	Introduction
	The study
	The study
	Method
	Method
	Results
	Results
	Current practice
	Current practice
	Ideal practice
	Ideal practice
	Discussion
	Discussion
	References
	References




